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Education (Estudios y grados):

· BA 1972 Yale University (summa cum laude, Phi Beta Kappa) 

· PhD 1975 Stanford University 

· Doctor Honoris Causa 1994 Complutense Universidad 

Born December 8, 1949, New Jersey, USA 

Major Professional Affiliations (Principales afiliaciones profesionales):

· American Academy of Arts and Sciences (Fellow) 

· American Association for the Advancement of Science (Fellow) 

· American Psychological Association (Fellow) 

· American Psychological Society (Fellow) 

· American Educational Research Association 

· Society for Research in Child Development 

Major Honors (Principales honores y premios):

· Early Career and McCandless Awards of American Psychological Association 

· Outstanding Book, Research Review, and Sylvia Scribner Awards of American Educational Research Association 

· Palmer O. Johnson Award, American Educational Research Association 

· Cattell Award of Society for Multivariate Experimental Psychology 

· Distinguished Scholar Award of National Association for Gifted Children 

· Past-Editor, Psychological Bulletin 

· Editor, Contemporary Psychology 

· Past-Associate Editor, Child Development, Intelligence 

· Past-President, Divisions 1 (General Psychology) and 15 (Educational Psychology) of the American Psychological Association 

· Distinguished Lifetime Contribution to Psychology Award, Connecticut Psychological Association 

· James McKeen Cattell Award, American Psychological Society 

· President-Elect, Division 24 (Theoretical and Philosophical Psychology), American Psychological Association 

· President, Division 10 (Psychology and the Arts), American Psychological Association 

· Guggenheim Fellowship 

· National Science Foundation Graduate Fellowship 

· National Merit Scholarship 
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Major Research Enterprises – Principales proyectos de investigación.
 I. Human Intelligence  (Inteligencia Humana)

Description of Research:

My research is motivated primarily by a theory of successful intelligence, which attempts to account for the intellectual sources of individual differences that enable people to achieve success in their lives, given the sociocultural context in which they live. Successfully intelligent people discern their strengths and weaknesses, and then figure out how to capitalize on their strengths, and to compensate for or remediate their weaknesses. Successfully intelligent individuals succeed in part because they achieve a functional balance among a "triarchy" of abilities: analytical abilities, which are used to analyze, evaluate, judge, compare and contrast; creative abilities, which are used to create, invent, discover, imagine; practical abilities, which are used to apply, utilize, implement, and activate. Successfully intelligent people are not necessarily high in all three of these abilities, but find a way effectively to exploit whatever pattern of abilities they may have. Moreover, all of these abilities can be further developed. A fundamental idea underlying this research is that conventional notions of intelligence and tests of intelligence miss important kinds of intellectual talent, and overweigh what are sometimes less important kinds of intellectual talent. 

Our recent research on this theory has been supportive of the theory. For example: 

1. Unified model for identification of abilities, instruction, and assessment (in collaboration with Michel Ferrari, Pamela Clinkenbeard, and Elena Grigorenko, supported by U.S. Office of Educational Research and Improvement). In this study, high school children (generally ages 15-18) were tested for their patterns of analytical, creative, and practical abilities. They were then placed in sections of an introductory-psychology course that either were a better or a poorer match to their patterns of abilities. All students were then assessed for their achievement in terms of memory, analytical, creative, and practical achievement. We found that students who were better matched in instruction for their patterns of abilities outperformed those students who were more poorly matched in terms of their achievement in the course. 

2. Comparison of conventional, critical-thinking, and triarchic approaches to instruction (in collaboration with Bruce Torff and Elena Grigorenko, supported by U.S. Office of Educational Research and Improvement). In this study, third-graders (generally ages 8-9) were taught social studies and eighth-graders (generally ages 14-15) were taught psychology in one of three ways: a traditional course emphasizing memory learning, a critical-thinking course emphasizing analytical learning, and a triarchic course emphasizing analytical, creative, and practical learning. Students' achievement was assessed via multiple-choice memory measures, as well as analytically-, creatively-, and practically-oriented performance measures. We found that triarchically-taught students generally did better on both the multiple-choice and the performance-based measures. 

3. The role of tacit knowledge in practical intelligence (in collaboration with Richard Wagner, Joseph Horvath, George Forsythe, and Wendy Williams, supported by U.S. Army Research Institute). In a series of studies, we have elaborated on the construct of tacit knowledge--what one needs to know in order to adapt to (shape, or select) an environment that one is not explicitly taught and that is not usually not even verbalized. Tacit knowledge is hypothesized to play an important (although not sole) role in practical intelligence. We have found that practical intelligence is not correlated with academic intelligence within the typical range of abilities for which prediction is sought, is not correlated with measures of personality or of styles either, but predicts job performance and even adjustment to a school environment as well as or better than does a conventional test of abilities. 

4. New methods of intelligence testing (in collaboration with Richard Wagner, Elena Grigorenko, Martin Dennis, and others). We have been and continue to be interested in the development of alternative methods of intelligence testing. For example, the triarchic abilities test and practical intelligence tests described above measure intellectual abilities missed by traditional psychometric intelligence tests. We have also developed dynamic measures of abilities, measures of abilities that are fun to take, and measures of abilities for use in other cultures. 


II. Human Creativity (Creatividad humana)

Description of Research:

My research is motivated largely by the investment theory of creativity, developed in collaboration with Todd Lubart. The main idea of this theory is that creative people are like good investors--they buy low and sell high, but in the world of ideas. They come up with ideas that are unpopular (buying low); seek to convince other people of the value of these ideas; and then move on to their next unpopular idea (selling high). Thus, they defy the crowd, generating and attempting to convince people of the value of ideas that others will tend to ignore or reject. We have further argued that good investors in the world of ideas need a confluence of six resources in order to buy low and sell high: intelligence, knowledge, thinking styles, personality, motivation, and environment. One reason it is so difficult to buy low and sell high (whether in financial investing or in the world of ideas) is that it is difficult to get an adequate confluence of these resources, so that they work together. Our research with adults has shown that all six resources are, in fact, related to the judged creativity of products (including very short stories, art works, advertisements, and solutions to novel scientific types of problems). We have also found that creativity in these domains is relatively domain specific, and that there are sometimes cohort-matching effects, whereby people tend to judge as more creative products by people in their own age or professional cohort. 


  

III. Thinking Styles (Estilos de pensamiento)

Description of Research:

My research on thinking styles has been motivated primarily by my theory of mental self-government, according to which the forms of government we have in the world are not arbitrary, but rather are external reflections of ways in which we can organize our thinking. These forms of government are reflected in styles of thinking, or preferred ways of using our abilities (as contrasted with the abilities themselves). The theory posits 13 thinking styles: Functions of mental self-government: legislative--people who likes to come up with their own ideas and to do things in their own preferred ways; executive--people who prefer to be given guidelines in their work or to be given a structure within which to work; judicial--people who like to judge people and their products. Forms of mental self-government: monarchic--people who are single-minded and who tend to focus on one thing at a time to the exclusion of others; hierarchical--people who like to set priorities and decide what to do when and for how long; oligarchic--people who like to do multiple tasks, but who do not like to set priorities for doing them; anarchic--people who eschew systems for doing tasks. Orientations of mental self-government: internal--people who like to work on their own and to avoid contact with others; external--people who like to work with others and to avoid being on their own. Levels of mental self-government: local--people who like to deal with details and fine points; global--people who like to deal with the big picture and with general issues Ideologies of mental self-government; liberal--people who like to do things in new ways; conservative--people who like to do things in traditional ways In collaborative research with Elena Grigorenko (funded by the U.S. Office of Educational Research and Improvement), we have found that teachers tend to overestimate the extent to which their students match them in styles, and moreover, tend to evaluate more favorably students who match the teachers' profiles of styles; styles predict school performance beyond the prediction provided by measures of abilities; teachers tend to match the stylistic propensities of their schools, and students tend to match the stylistic propensities of their teachers; older teachers tend to be more executive, local, and conservative than younger ones. 
  

IV. Learning Disabilities (Trastornos del aprendizaje)

Description of Research:

Our research on learning disabilities is motivated by a theory according to which learning disabilities are not a single entity, but rather, multiple entities. Many different diagnoses are lumped together, resulting in ineffective interventions that tend to use a "one size fits all" approach to remediation. We believe that children are labeled in ways that impairs their ability later to perform, and that may set off in motion a set of mechanisms that results in a self-fulfilling prophecy. 

  

V. Love  (amor)

Description of Research:

My research on love has been motivated primarily by two theories: my triangular theory of love and my theory of love as a story. The triangular theory posits that love comprises three components: intimacy, passion, and commitment. Different combinations of these components yield different kinds of love. For example, romantic love is a combination of intimacy and passion, companionate love a combination of intimacy and commitment, fatuous love a combination of passion and commitment, and consummate love involves intimacy, passion, and commitment. People have triangles that characterize the relationships they are in, as well as triangles that characterize the relationships they ideally would like to be in. We have construct-validated this theory, with generally favorable results. For example, couples with compatible triangles tend to be more satisfied in their relationships than are couples with less compatible triangles. All three components are positively predictive of satisfaction in close relationships. The theory of love as a story is based on the notion that almost from the time people are born, they begin to form stories about what we believe love should be. Thus, through watching our parents and television, through reading books, and through all kinds of inputs, we form ideas of what we want from loving relationships. These stories ultimately determine our ideal triangles (in the triangular theory) of love. Examples of stories are mystery stories (desire to be mysterious or attraction to mysterious people), horror stories (attraction to abusive people or people who can be abused), recovery stories (attraction to people who will help us get over difficulties or to people whom we can help get over difficulties), and so on. Construct validation of this theory has been favorable, showing that couples tend to have correlated profiles of stories, and that couples with more similar profiles tend to be more satisfied than those with less similar profiles. Certain stories also tend to be negatively predictive of satisfaction. 

